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Haredi Education and the Modern World

Haredi 
Education and 
the Modern 

World
Exceptional educational institutes help create bridges and 
new pathways for the Haredi community for integration 
into Israeli society while preserving Haredi beliefs and 
identity • “We preserve the faithful Haredi way of life, but 
look at it from new directions, that are more suited to the 
modern era,” says Vered Bachar, Principal and Founder of 
Shoshanim Arts and Sciences High School for Haredi Girls

W hen Vered Bachar, Principal and 
Founder of the Shoshanim Sem-
inary, a high school established 

by the Society for Advancement of Edu-
cation (SAE), remembers the story of her 
oldest daughter’s acceptance to one of the 

most in-demand seminaries for Haredi girls 
in Jerusalem, she identifies the first trig-
ger for her educational initiative. “We were 
very enthusiastic when we received the news 
that our daughter was accepted to one of the 
most sought after seminaries in Jerusalem. 
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It was the sign that we were a high quality 
family, we received a kind of seal of approv-
al from Haredi society and from here the 
path to a good marriage match and finding 
a respected job would be easy. Very quickly, 
the tables turned, when our daughter was 
put in a separate class from all her friends. 
A comprehensive inquiry revealed that she 
had basically been accepted only on con-
dition that she be 
separated from all 
her friends, because 
she was considered 
too opinionated by 
the teaching staff 
of the school. Their 
desire was basical-
ly to silence her by 
separating her from 
her friends, and they 
achieved this. When 
our third daughter 
was also accepted to 
seminary, the same 
ritual of separating 
her from her friends 
was repeated, be-
cause they saw she 
had potential to be 
an opinion leader. At 
this stage I realized 
this was a phenom-
enon, not a coincidence, and I decided to do 
something about it".

This is the background of the establishment 
of the Shoshanim Arts and Sciences High 
School by the SAE under Bachar’s leadership. 
Shoshanim is the first four-year high school 
in Israel for Haredi girls providing education 
for ethics and religious belief alongside the 
required education for a high quality matric-

ulation certificate, through focus on arts and 
sciences. 

“I wanted there to be a high quality, en-
riching educational institution, that would 
give girls who have the desire, the capac-
ity and the opportunity to be at the fore-
front of Haredi society in the future,” says 
Bachar. “A place that would make it possi-
ble for them to study for a full matricula-

tion certificate and Would 
prepare the foundation for 
those who wish to go on to 
higher education or enter 
the labor market, and not 
to settle for only low level 
positions.” 

Shoshanim Seminary is 
good news for girls in the 
Haredi education system. 
“The innovation is actu-
ally in religious studies,” 
Bachar surprisingly notes. 
“The challenge of Haredi 
society is to preserve the 
commandments and the 
Haredi way of life in a way 
that is relevant to the 21st 
century. At Shoshanim the 
students can ask ques-
tions, and put their reli-
gious issues and concerns 

on the agenda, something that other edu-
cational institutions interpret almost auto-
matically as thoughts of heresy. We teach 
religious studies here in a way that is rele-
vant to the young women’s daily lives, out 
of understanding that the Torah is eternal 
and touches the human soul. There is no 
desire here to come out against the institu-
tional establishment; however, we do want 

The challenge of Haredi 
society is to preserve the 

commandments and 
the Haredi way of life in 
a way that is relevant to 

the 21st century.  
At Shoshanim the 
students can ask 

questions, and put their 
religious issues and 

concerns on the agenda



6
Haredi Education and the Modern World



7 7

Education 3.0 | The Magazine

to make it possible for the girls to think crit-
ically, not to take everything at face value, 
to develop, to learn about what is going on 
around them.” 

Take for example the science classes. “We 
teach science because this is creation. In this 
way, we preserve the Haredi way of life, but 
look at it from different directions, ones that 
are more suited to the modern era and en-
able the Haredi way of life to move forward 
with the times,” says Bachar.

The Goal: An Alternative 
Framework for Haredi 
Education
While girls in the Haredi society learn core 
subjects in school, even if mostly at a low 
level, in yeshiva, boys learn religious stud-
ies only. This makes it difficult for them to 
integrate into the workforce and into Israe-
li society. “A young Haredi man who goes 
through the track set by the Haredi com-
munity knows how to study Torah, to pray, 
knows the customs, the traditions, but he 
has no knowledge that enables him to ac-
quire higher education or integrate into key 
positions in the workforce,” says Dr. Gilad 
Malach, Head of the Ultra-Orthodox Pro-
gram at the Israel Democracy Institute. “In 
the current reality, more Haredi men are go-
ing out to work and as a society we need to 
give them the tools to achieve this goal. One of 
the key action directions is creating alternative 
frameworks that will allow students to study 
other subjects in addition to Torah studies.”

In order to cope with this need, seven years 
ago the Society for Advancement of Educa-
tion (SAE) established Hachmey Lev Yeshiva. 
Hachmey Lev offers an alternative to yeshi-
vas with only religious studies. At Hachmey 

Lev, half the day is devoted to religious 
studies and half the day to full general high 
school studies, at the end of which the stu-
dents take matriculation exams. 

According to the standard Haredi education 
model, boys study Talmud 14-17 hours a day 
in yeshiva. Each year, thousands of students 
drop out of the yeshivas with no other edu-
cational solution. Michal Shavit, Director of 
Pedagogic Development at SAE, tells of the 
tremendous thirst in Haredi society from 
students who do not have the capability or 
who do not want to integrate into yeshiva 
studies. “The Haredi ideal in which schol-
ars sat and learned for long hours was in-
tended for prodigies. Thus the Haredi ideal, 
from the outset, was not meant to be suit-
able for the whole population, and in prac-
tice at Hachmey Lev, we offer an educational 
alternative, based on the presumption that 
it is not logical to assume that one kind of 
education is appropriate for all students. 
Different people learn in different ways. We 
have to develop different ways otherwise 
anyone who fails will drop out of the system. 
In fact, it is clear that what is happening is 
that even people who are very talented, who 
could continue in yeshiva studies, choose to 
leave and to go into a track in which they 
develop their knowledge and abilities, due to 
the desire to earn a living,  to have a career, 
to get to know the world beyond and due to 
a whole range of motivations. The openness 
to different kinds of education brings the ul-
tra-Orthodox closer to the concepts of the 
society that surrounds them. Once they have 
the same tools and the same educational ba-
sis, windows open to dialogue, in which the 
new ideal is to learn to live together.” 
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“Train up a child in his way” – 
in action
Rabbi Bezalel Cohen, Founding Principal of 
Hachmey Lev Yeshiva, is a big believer in 
the teaching of King Solomon, “Train up a 
child in his way, even in old age he will not 
depart from it” (Proverbs 22:6). “Alongside 
the integration of Torah with a worldly oc-
cupation, the Yeshiva puts at the center of 
its educational efforts 
the unique personali-
ty of each student. The 
educational staff insists 
on understanding the 
challenges each student 
faces and the unique 
way which is appropri-
ate to move him for-
ward,” he says. 

“Unlike other Hare-
di yeshivas, Hachmey 
Lev is a trailblazer in 
reaching out to the 
Haredi mainstream, 
both in making this 
learning possible for 
students from all 
streams of the Hare-
di sectors to learn to-
gether without sepa-
ration or distinction, 
and with tuition which 
is accessible to popu-
lations with average economic ability.” As 
with any change, the beginning was not 
easy. “In our first class, there were only 11 
students in the Yeshiva,” Rabbi Cohen re-
counts. “Today there are 80 students and 
we are open to more. Hachmey Lev was ba-
sically the harbinger of change, and today 

there are approximately 20 Haredi yeshiva 
high schools that enable students to learn 
other subjects alongside religious studies. 
While it is possible to speak of a trend, from 
a perceptual viewpoint, we are still pioneers. 
Throughout the years, I have encountered 
many negative responses. These responses 
included boycotts, demonstrations and oth-
er behaviors intended to cause me to “get 

back on track”. I believe 
that we have created a 
change in conscious-
ness here, that provides 
parents and students 
an alternative and un-
derstanding that they 
are not required to take 
the standard track. This 
gives parents the pos-
sibility of helping their 
children, gives children 
the possibility of feel-
ing valued and not out-
casts. Today, there ex-
ists a pride among the 
Hachmey Lev students; 
they are considered 
somewhat avant-garde 
and there is a special 
charm in that.”

The future, it seems, is 
wide open for Hachmey 
Lev graduates. “It is 

reasonable to assume that Hachmey Lev 
graduates will continue in a life track that 
includes IDF enlistment or academic stud-
ies, and a small portion will even continue 
to higher yeshiva studies,” says Cohen. “All 
along the way, it was clear to me that we 
are doing something important for many 
parts of Haredi society. It was important to 

The openness to 
different kinds of 

education brings the 
ultra-Orthodox closer 
to the concepts of the 
society that surrounds 
them. Once they have 

the same tools and 
the same educational 

basis, windows open to 
dialogue, in which the 
new ideal is to learn to 

live together.
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me that the educational staff understand 
the value and the importance of what we are 
doing, that we convey to the students that 
each one of them can choose the appropri-
ate track for themselves. For this reason it 
was also important to recruit a teaching staff 
with knowledge and proven experience in 
the field, who have an understanding of and 
familiarity with the world at large. The fact 
that the teachers are   learned people with 
academic degrees, enables them to speak to 
the students openly, out of respect for their 
desires and connection to Torah from very 
unconventional directions.”

And what’s next? 
Currently Hachmey Lev Yeshiva and 
Shoshanim Seminary operate in rented 
buildings in Jerusalem that do not meet the 
growing needs of the students and faculty 

and the increasing demand. Vered Bachar 
and Rabbi Bezalel Cohen imagine the day 
when their educational institutions can 
move to permanent facilities. “A building 
like that will enable us to increase the num-
ber of students in the Yeshiva and the num-
ber of majors we offer them,” says Cohen. 
Bachar adds: “We are creating exciting part-
nerships with universities in the sciences, 
but in the current building the possibility of 
establishing advanced research laboratories 
is very limited. I want Shoshanim to have 
advanced computers for student use, I want 
to take them on museum tours, to create 
partnerships with leading companies like 
Intel and Google and thus to open up direc-
tions for development for the girls that until 
now have been closed off to them. I have no 
doubt that all these things will happen and 
will bear amazing fruit.”
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Sparks of Hope

E ach person learns differently, and 
learning is influenced by personality, 
by the environment and by cognitive 

development. Each student has challenges 
in every learning process. The role of the 
teacher is to find the “road map” for learn-
ing personally suited to each child. 

A unique program called Hidden Sparks, 
which has been running successfully for 
twelve years in the USA and for seven years 
in Israel, transmits knowledge and strength 
to teachers. The program in Israel is con-
ducted in partnership with the Society for 

Advancement of Education (SAE), Jerusalem, 
and offers a unique method for teachers who 
seek to assist students with different learn-
ing differences.

“Hidden Sparks is a professional develop-
ment program for teachers who work in 
regular classrooms and deal with children 
who have various kinds of differences in 
their learning abilities", explains Eden Is-
raeli, Director of Learning Difficulties at 
SAE. “Each year new schools around the 
country join the program, which is recog-
nized by the Ministry of Education, and with 

Sparks of Hope
In every classroom there are students with learning 
or behavioral differences. Frequently they are not 
understood. They often feel invisible. The unique 
Hidden Sparks program enables teachers to gain a 
deep understanding of the diversity of learners in their 
classrooms, to identify difficulties and find solutions that 

can help every child succeed
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good reason: the program is founded on a 
research-based educational worldview that 
offers teachers tools to effectively help dif-
ferent students.” 

Look, don’t label
“When we started the program twelve years 
ago, we identified the fact that many teach-
ers do not know how to 
effectively reach stu-
dents with learning and 
behavioral difficulties – 
which doesn’t only im-
pact the student and the 
teacher, but impacts the 
whole class. We saw that 
through regular training 
and coaching for teach-
ers inside the class-
room, in optimistic and 
professional language, 
the teachers improved 
their skills, their sense 
of capability and their 
compassion for students 
who also made progress 
in many indices,” ex-
plains Debbie Niderberg, Founder and Di-
rector of Hidden Sparks. 

One of the first cases she remembers was 
Josh, an 8th grade student in Florida. “He 
would regularly wear a sweatshirt and a hat, 
and sit in class with the hat on his head, lost 
in thought, almost disconnected from the 
class. The teacher was sure that he suffered 
from some attention deficit, and treated 
him accordingly. After the teacher partic-
ipated in the program and worked with a 
Hidden Sparks mentor, he understood that 
the boy had very high cognitive abilities, 

but he wasn’t connecting with the frontal 
and monotonous character of the class, and 
therefore he was withdrawing into himself. 
As a result of this, the teacher completely 
changed his teaching style, allowing stu-
dents to express themselves using inno-
vative tools to teach the material. Sudden-
ly this same student opened up, started to 
participate, and became one of the leaders 

in the class.”

I see you
The basis of the pro-
gram is a profession-
al training course in 
which teachers learn 
an in depth education-
al approach that allows 
them to better under-
stand their students. 
Once a week coach-
es from the program 
come to the school 
and into the teach-
ers’ classrooms, with 
the goal of providing 
immediate solutions 

for the teachers for a wide range of situa-
tions. In the second stage, teachers from the 
school are trained to be coaches themselves, 
and thus they succeed in implementing the 
program principles in the school. Graduates 
of the course become coaches for teachers in 
practice, and accompany teachers through-
out the year in their schools. Over a period 
of about five years, a core group is formed 
within the school, of teacher-coaches who 
can continue working according to the Hid-
den Sparks principles while receiving con-
sultation from program mentors.  

The teacher  
completely changed 
his teaching style, 

allowing students to 
express themselves 

using innovative tools 
to teach  

the material.
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Sparks of Hope
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“An important part of the approach is first 
of all to look at the child and not interpret or 
label,” says Roxana Neiman, the program’s 
Pedagogic Director. “Often times we see an 
active child who has trouble being consistent 
and we immediately jump to the conclusion 
that he has an attention deficit, but it could 
be that this is simply his temperament.” In 
the course, teachers receive tools for identi-
fying each child’s difficulties and strengths 
through which the child can receive assis-
tance. According to the findings, the teach-
ers learn to use different 
strategies that they adapt 
to the children. 

“The moment that the 
teacher better under-
stands the child’s chal-
lenges and strengths, it is 
possible to think of strat-
egies, and unlike other 
methods, the emphasis 
is on including the child 
him/herself in thinking of 
the most effective strate-
gies,” emphasizes Israeli. 
“The message we want 
to give children is ‘I see 
you,’ that they should know they are not 
alone, that there are significant adults who 
see them, who care. This is the basis of it 
all.”

Identify the difficulty, find the 
solution
Observation of students is conducted 
through three lenses. The first lens, based 
on the educational approach of Dr. Mel 
Levine, is the neuro-developmental lens. 
The second is the temperament lens, innate 
characteristic, and the third is the ecologi-

cal lens, that is, how does the environment 
impact learning. “When the teacher has the 
understanding and ability to identify the dif-
ficulty, the teacher understands that they 
also have the solution that can change the 
child’s life completely,” says Niderberg. 
“In every classroom there are students with 
learning or behavioral differences. Frequent-
ly they are not understood. They often feel 
invisible. Hidden Sparks enables teachers to 
gain a deep understanding of the diversity 
of learners in their classrooms. There are 

quite a few students who 
have low achievements in 
school and are sure that 
they cannot succeed also 
in later stages in life, and 
teachers have the pow-
er to change this. The 
moment that the teach-
er succeeds in precisely 
formulating the student’s 
difficulty, suddenly the 
cloud that was over the 
student’s head dissipates 
and it becomes clear 
that it is possible to help 
the student with simple 
methods. It changes the 

student’s whole world view and impacts 
wider circles, of the class, the family and the 
entire community.” 

The starting point, Israeli concludes, is that 
every child can succeed if they have the tools 
they need. “If there is something that dis-
turbs a student from learning, our role is to 
identify the source of the disturbance and 
help the student to solve it until they suc-
ceed. This is why we coach the teachers – 
the better they understand their students, 
the better they would understand how to 
teach them and what would help them.”

the better teachers 
understand their 

students, the 
better they would 
understand how 

to teach them and 
what would help 

them
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Raising Future Leaders in the Arab Society

An educational framework for youth 
from Arab society integrating aca-
demic excellence with values and 

social excellence seemed like only a dream 
just a short time ago. To meet the need for 
such a framework, the Society for Advance-
ment of Education (SAE), in partnership 
with social entrepreneurs and educators 
from the Arab community, Givat Haviva and 

the Menashe Regional Council, initiated the 
first Arab Youth Village of its kind in Israel 
– Sindiana ("the Oak" in Arabic). 

As an educational framework promoting 
meaningful values, the Youth Village is 
training and developing a cadre of young 
leaders to impact their society. It provides 
a holistic setting that fosters each student’s 
personal development while expanding their 

Raising Future 
Leaders in the 
Arab Society

 “Sindiana”, the Arab Youth Village for Young 
Leadership, is an incubator for future leaders of 
Arab society. In this first youth village of its kind 
in Israel, learning is based on academic and 
social excellence and strengthening culture and 
identity. “It’s time that we look after ourselves 
as a society and not only as individuals,” says 

Youth Village Principal Andera Biadse
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abilities, developing educational and social 
talents and effective leadership skills. The 
framework is based on foundations of Arab 
culture, the students sense of belonging and 
exposure to the culture of the world beyond. 

When the decision was made to estab-
lish Sindiana, one of the first names that 
came up for leadership was Andera Biadse, 
a groundbreaking educator who had suc-
cessively broken 
through glass ceil-
ings for women in 
her society. “For 
me, it was an oppor-
tunity to generate 
change in Arab so-
ciety,” says Biadse. 
“One of our prob-
lems as a society is 
erosion of commu-
nity solidarity, and 
therefore the central 
question was how 
do we create an ed-
ucational system in 
which the students 
understand that 
they need to care 
for themselves, but 
at the same time for the society they come 
from? How do we teach the art of criti-
cal thinking, to break out of excepted ed-
ucational patterns and to create something 
completely new, allowing graduates to stand 
out as individuals?”

Three guiding principles form Sindiana’s 
foundation: academic and social excellence; 
culture and identity; and leadership. “This is 
an innovative world view, in the framework 
of which we place emphasis on developing 

students’ leadership ability, identity and 
exposure to difference cultures and uncom-
promising academic excellence,” explains 
Attorney Ali Haider, Director of Projects and 
Initiatives at SAE. “To meet these goals, we 
built a new kind of program, different from 
what existed in the educational landscape, 
one that provides youth from the Arab soci-
ety with an empowering educational frame-

work at all levels.” Arab 
youth from throughout 
the country and from 
diverse socio-econom-
ic backgrounds come to 
Sindiana. According to 
Biadse, the connections 
among the diverse stu-
dent body create a kind of 
melting pot and the op-
portunity to be exposed 
to different cultures, cus-
toms and world views. 
“The diversity upgrades 
the atmosphere in the 
Youth Village. It serves as 
a mirror of Arab society in 
Israel. To a certain extent, 
the diversity allows for 
social mobility within the 

Youth Village community.”

Making the student an integral 
part of the learning process
“For many students who come to Sindiana, 
it takes time to get used to the innovative 
style of learning,” recounts Biadse. “Inde-
pendent thinking, for example, is not part 
of what students were accustomed to pre-
viously. One of the students was not used 
to the fact that he can approach the teacher 

when they are learning 
history, it’s not frontal 
learning. We ask the 
students what they 

would have done in 
the place of the person 
we are discussing, how 

could the decisions 
have been different
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directly, to ask questions, to challenge what 
the teacher says. He shut down and in an in-
dividual meeting with the teacher, he said 
that he was afraid that if he stated his opin-
ion, he would be punished. Today he is one of 
the leading students in the class, with quick 
and exceptional thinking that often challenges 
the teachers. ”It was clear to Biadse from the 
beginning that the 
key to success lies 
in teaching methods 
that bring students 
out of a passive role 
and turn them into 
an integral part of 
the process. 

“For example, when 
they are learning 
history, it’s not fron-
tal learning. We ask 
the students what 
they would have 
done in the place 
of the person we 
are discussing, how 
could the decisions 
have been different, 
where do you see 
yourselves in another 
decade, and other questions that open up new 
directions of thinking to them.” 

Critical thinking is encouraged in the school. 
“We encourage the students not to take any-
thing as absolute fact but to cast doubt, to 
check, to examine from another perspective 
and to realize that there is always more than 
one possible answer. In this way, we believe 
that we can cause students to question them-
selves whether what they are doing comes 
from their own desire or whether they are 

being led to follow what they have been told 
without checking. In this way they can stand 
up against the phenomena of violence in soci-
ety and turn into leaders of the future gener-
ation in every area. I believe that it is time to 
look at students differently. Not only to teach 
mathematics but much more than that. I am 
always telling the teaching staff: let students 

dream, always ask them 
about their dreams. The 
more that students dream, 
the further they will get. 
The students are basical-
ly receiving tools that will 
serve them in realizing 
their dreams. The moment 
that students understand 
that they have the abili-
ty to do this, the moment 
that their horizons wid-
en and their knowledge is 
great, I believe that many 
of them will go very far.”

To develop dreams 
and work to 
realize them
The school has a variety of 
matriculation tracks and 

enrichment activities. Several times a year, 
meetings are held at the Youth Village with 
leaders from a range of fields, among them 
hi-tech workers, researchers, scientists, po-
ets, community leaders, opinion leaders and 
more. Recently the Slovakian Ambassador to 
Israel came to visit the school and speak with 
students in the diplomacy track. In addition, 
as part of the desire to work for advancement 
of Arab society as a whole, all students par-
ticipate in activities to contribute to the com-

We encourage the 
students not to take 
anything as absolute 

fact but to cast doubt, to 
check, to examine from 

another perspective 
and to realize that there 

is always more than 
one possible answer
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munity. “The students go out into the com-
munity, give workshops in special education 
schools, volunteer and give out presents at 
hospitals, teach lessons in elementary schools 
and each student gives back to the society. 
This is one of our most important principles.”

Parents’ days at the school are also run in a 
unique way. “At the beginning of the year, the 
teacher sits with each student and togeth-
er they define personal objectives,” explains 
Biadse. “This way the teacher knows what 
challenges the student wants to accomplish, 
what the student wishes for themselves, what 
their ambitions are and more. Throughout the 
year, the teacher follows the progress toward 
reaching the goals and is constantly thinking 
together with the student about how they can 
improve, how their dreams can be developed 
and how the student can work toward real-
izing them. On the parents’ days, the stu-
dent basically runs the meeting. Each student 
chooses the subjects to speak about, choos-
es to present their strengths and successes 
alongside the remaining challenges. From 
discussions I have had with parents, an im-
pressive snapshot emerges. They report that 
their children do not want to miss a single day 
of learning, that they enjoy the knowledge, are 
curious and come to school with great desire 

to learn. We feel this in every lesson and it is 
simply a wonderful feeling.”

Despite the fascinating world views and the 
desire to bring good news of change to Arab 
society, students at Sindiana are still learn-
ing in temporary buildings. “We are currently 
planning the building of the permanent cam-
pus, the cost of which is estimated at 45 mil-
lion ILS,” explains Haider. “Our aspiration at 
SAE is that the new campus will reflect the 
founding principles of Sindiana: it will have a 
modern design, but also express characteris-
tics of Muslim Arab culture. A gallery, an au-
ditorium and a range of tools that will serve 
the students and the entire community, are 
planned. We are seeking partners who will go 
on this journey with us to change the situation 
in Arab society for the better.”   

Biadse's vision looks forward to the distant 
future. 

“I want Sindiana to have a leading name in 
Arab society, I want our graduates to go forth 
and impact the society from all aspects, to 
lead it and be at the forefront of research, 
politics and industry. That is the vision of 
Sindiana, the oak tree that we planted three 
years ago, and the hope is that it will deepen 
its roots, bloom and prosper. 

“I want Sindiana to have a leading name in Arab 
society, I want our graduates to go forth and impact 
the society from all aspects, to lead it and be at the 

forefront of research, politics and industry.”
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Jafra Young 
Leadership Program: 
To give is to receive
The Jafra program was born from the desire to give Arab youth who are completing high 
school, an empowering framework that would be a springboard for them for the next 
stages of life. This is the fourth year of the program, which is a partnership between the 
SAE, the Al-Amer Organization and local Arab municipalities. 

“The foundation of the program is the vision of developing young Arab leadership with 
awareness and commitment to action that generates change,” explains Attorney Ali 
Haider. “In this framework, high school graduates meet twice a week for a full year, for 
meetings focused on four key area:

1 32 4
Acquiring new 
knowledge in 

diverse fields such 
as sociology, Israeli 
society, Palestinian 
society, nutrition, 

art and more

Educational day 
trips to universities 
and museums, and 
meetings between 
Arab and Jewish 

youth with the goal 
of getting to know 
the diversity of the 

society.  

Acquiring leadership 
skills and dealing with 
questions such as how 
to formulate a vision, 
how to set objectives, 

and principles for 
correct decision 

making and mediation.

Volunteering and 
social and community 
activism. Among other 
projects, taking part in 
town festivals, events, 

cultural evenings, 
lectures on family 

economics, activities 
against violence, 

distributing gifts in 
hospitals and more.  

“Our plan is to expand and promote the Jafra Young Leadership Program, so that it can provide 
a response for a larger number of youth with the goal of advancing them on the runway 
towards a better future,” Haider concludes.
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Gender Equality 
for All?

We are living in a time of major development 
regarding gender equality in society. Nevertheless, 
multiple barriers remain that limit opportunities for 
people of all genders to succeed and express their 
individual abilities. The Israeli Institute for Gender 
Equality in Education, the first of its kind in Israel, 
promotes gender equity in the education system to 

the benefit of individuals and society at large

A great deal has changed since women 
struggled for the right to vote, and our lives 
are very different from those of previous 
generations. In Israel, as in other western 
countries, advanced legislation exists in the 
area of gender equality, women fill positions 
in the professional and public spheres- pre-
viously the exclusive domain of men- while 
men take an increasingly central role in 
raising children. These are dramatic chang-
es. However, despite these changes, socie-
tal expectations for behavior to conform to 
gender stereotypes are still entrenched and 
influence us from a very young age. 

What does this mean with 
regards to the education 
system?
“In the education system, teachers un-
intentionally treat children differently on 
the basis of gender.” says Yael Boim-Fein, 
Founding Director of the Israeli Institute for 
Gender Equality in Education. “The educa-
tional staff’s different expectations for boys 
and girls impact their development, lim-
it their aspirations, shape their self-image 
and self-confidence, and influence their op-
portunities for success. For example, often 
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the attitude towards girls is more protective, 
so that when a girl answers incorrectly in 
class, the teacher often says: Don’t worry 
dear, next time you’ll get it right; while a 
boy is usually encouraged to try again im-
mediately. This happens because girls are 
perceived as more sensitive, more afraid of 
making mistakes, and they try less, or try 
only when they are 
completely sure that 
they know the cor-
rect answer. This is 
a problem because 
in order to learn and 
develop you have to 
dare to make mis-
takes. Girls tend to 
have less confidence 
in their abilities, they 
tend to have a great-
er fear of mathemat-
ics and science, and 
this impacts their 
achievements and 
accompanies these 
girls for many years 
after they finish 
school.” 

Does this also impact boys or 
only girls?
“Yes, this definitely impacts boys too. Ac-
cording to a comprehensive report by the 
OECD, which also surveyed Israel, boys in-
vest less time on homework assignments, 
read less in their free time, are more disor-
ganized, are more frequently late to school, 
and in general have a more negative atti-
tude towards studies which are perceived as 
something in which girls invest, not boys. 

All this leads to the fact that boys’ achieve-
ments in the field of literacy are lower, with 
boys being disproportionately over-rep-
resented among students with the lowest 
achievements in Israel. So yes, gender is 
not just an issue for girls, it also impacts 
boys greatly. For example, it is considered 
illegitimate for boys to be interested in hu-

manities subjects, which 
are considered more suit-
able for girls. Moreover, 
the expression of feelings 
verbally or visually are 
discouraged among boys 
for fear of not living up to 
society’s view of mascu-
linity.” 

Boim-Fein emphasizes 
that “Often when we deal 
with the issue of gender 
we talk about awareness 
and sensitivity, but that is 
not enough. The important 
question is how does this 
awareness manifest in the 
school routine, where is 
it presented in the class-

room, in the discourse, on the walls, in the 
class schedule?”

To cope with this challenge, the Society for 
Advancement of Education (SAE) established 
the Israeli Institute for Gender Equality in 
Education. Their goal is to develop mod-
els and tools to implement practices that 
promote gender equity, and to provide 
consultation to local authorities, schools, 
principals and teachers in the process of im-
plementing these tools and programs. 

“When people ask me what do you mean 
when you talk about practices, I like to give 

The educational staff’s 
different expectations for 
boys and girls impact 
their development, 

limit their aspirations, 
shape their self-image 
and self-confidence, 
and influence their 

opportunities for succes



2
2

Gender Equality for All?

the example of my daughter’s second grade 
teacher. My daughter told me that every 
time the teacher asks a question in class, 
she makes sure to choose a girl and a boy to 
answer. The teacher explained to them that 
if she doesn’t do that, the girls will be shy 
and will participate less in the lesson. This is 
a relatively simple tool 
to fix the widespread 
bias in classrooms in 
which boys spend twice 
as much time partici-
pating than girls. That 
is, if the teacher does 
not actively manage the 
division of time in the 
classroom, it is almost 
certain that this bias 
will persist, and the 
girls will participate less 
than the boys.”

What is the 
Institute’s goal?
Boim-Fein explains 
that “The way to a just 
and equitable society is 
through removing gen-
der barriers from the paths of students; bar-
riers that prevent them from doing what is 
really right for them. The Institute’s goal is to 
promote an educational environment in which 
students of all genders can develop a wide 
range of talents, succeed and enjoy their suc-
cesses without fear of failure. We are not only 
aiming for justice and equity, but for all of us 
to succeed personally, to attain high achieve-
ments, to develop and actualize abilities, and 
through the success of individuals, for the en-
tire society to prosper.”

“We focus on implementing systemic change 
at schools; for if just one teacher works in 
one area to correct the bias, this is only the 
beginning. In order to accomplish change 
we need to examine all school spaces – the 
curricula, the discourse between teach-
ers and students, and among the students 

themselves, the physical 
space, and look at the 
gender biases in all of 
them in order to make 
change and implement 
alternative practic-
es. We also incorporate 
evaluation and research, 
in order to learn these 
tools in depth and to 
improve them. We are 
working towards creat-
ing professional spaces 
for sharing knowledge, 
dilemmas and success-
es among educators 
who are promoting the 
topic.”

How do you 
work with a 

municipality that wants to 
make progress on the issue?  
The process with a municipality begins with 
collecting data and examining how the gen-
der gap is expressed in their local context, 
what data we have and what data we need 
to gather. This stage of collecting and an-
alyzing data is important for revealing un-
conscious bias. At this stage we examine all 
aspects of a school, including patterns of 
participation in study majors, and patterns 
of discourse and feedback given by teach-

My daughter told me 
that every time the 

teacher asks a question 
in class, she makes sure 

to choose a girl and 
a boy to answer. The 

teacher explained that if 
she doesn’t do that, the 
girls will be shy and will 

participate less
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ers to students. Later on, we set goals and 
build an action plan for the school on the 
basis of the data collected, deciding what 
to focus on, and how to begin the process. 
The action plan focuses on changing prac-
tices and discourse, and is accompanied by 
evaluation to examine its effectiveness. Thus 
gradually, additional practices are added and 
the change becomes systemic. Each stage in-
corporates reflective professional discourse, 
and the entire process is conducted with 
professional consultation and facilitation.  

Are there not more important, 
burning issues in the education 
system than promoting gender 
equity?
Boim-Fein, who encounters this question 
frequently, explains that, “Whoever wants 
to lead a successful educational process that 

helps students choose, develop, excel and 
prepared for the challenges of our time, 
needs to make an active effort to minimize 
the gender barriers that affect student’s 
expectations, their aspirations, their fears 
and their self-confidence. We cannot as-
sume that good education is also good from 
a gender perspective. Every educational pro-
cess will be more effective if we take into 
account that gender bias still prevents us 
from developing certain aspects. Students 
bring gender barriers into the classroom 
and these barriers do not simply disappear; 
no matter how innovative and excellent the 
educational program.”
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Home Away 
from Home
For Benaya, life at the Boyar Residence made him want to 
be the best that he can be • Yuval believes that thanks to 
his counselor at the Ein Carmit residence, he succeeded 
in attaining a matriculation certificate and enlisting for 
meaningful military service • Yael voluntarily left home to 
access values, meaning and a rich social life in a residential 
school, and Gali, today the Director of the Steinberg 
Residence and previously a student there, insists on seeing 
each child as a whole world • A boarding school for 

excellence – it’s not what you thought 

When Benaya (17) was in third 
grade, his mother told him and 
his brother that they would be 

moving from the north of the country to the 
south. “What my mother didn’t tell us was 
that two weeks previously she had decid-
ed to divorce my father,” Benaya recalls. “I 

felt I had been uprooted from a place that 
was familiar and plopped down in a new and 
strange city, completely different from what 
I had previously known.”

The dramatic change led to a decline in his 
studies. A year later, I moved to live with 
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my father, but he was hardly at home be-
cause he was forced to work several jobs, so 
I had to be very independent. I would make 
my own food, pick up my brother from pre-
school, I did laundry; basically it all fell 
on me. Because I was so tired, many times 
I didn’t wake up in the morning to go to 
school.”

At the end of 7th grade, Benaya told his fa-
ther that he didn’t want 
to continue learning. 
His father insisted on 
looking for a suitable 
solution, and pushed 
him to take the tests 
for the Boyar Boarding 
School, a residence for 
educational excellence 
and leadership and 
one of the most well-
known, leading board-
ing schools in Israel. 
“At Boyar they spoke 
to me at eye level, I felt 
protected and secure 
and they also pushed 
me to be the best that 
I can be,” Benaya re-
counts. “One of the nic-
est things at Boyar is 
that the teachers and counselors don’t let 
you lag behind, no way. When I arrived at 
the residence, I had a lot of difficulties, both 
in learning and socially. Everything was new 
for me. As time went on, I noticed that I was 
doing things because I understood the value 
behind them and not because someone was 
making me. The support of the counselors 
and the staff helped me along the way. The 
feeling that someone sees me, notices what 
is happening with me, that gave me a lot of 

strength. I started believing in myself, and 
my achievements improved accordingly.”

Like coming home to a warm, 
enveloping hug
The support from the educational staff is a 
motif that comes up over and over again in 
the stories told by residence graduates. 

Yuval (23), who completed his studies at 
Ein Carmit in the Jeru-
salem hills more than 
five years ago, and to-
day is a Commander in 
an artillery battalion, 
recollects: “When I was 
studying for my matric-
ulation exam in history, 
I felt I was getting lost. 
I had practically decid-
ed to give up on this 
exam, but Asher, one of 
my counselors, was in-
sistent and did not give 
up on me. He sat with 
me every day for hours, 
taught me, reviewed the 
material with me over 
and over, and didn’t 
stop until I took the 
exam and received an 

85. He is one of the reasons that I have a full 
matriculation certificate today.” Life in the 
residence contributed to Yuval’s acclimati-
zation to the army,“Unlike others who came 
from living at home, I was used to living in-
dependently, to shared bathrooms, to being 
far from my home and my parents, and to a 
certain extent I had an advantage over them. 
During my whole time in the army and in 
general, I am convinced that without the 

The support of the 
counselors and the staff 
helped me the whole 
way. The feeling that 
someone sees me, 

notices what is happening 
with me, that gave me a 
lot of strength. I started 

believing in myself
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residence, I would not have reached where 
I am today.”

A few months ago, Yuval came back to to Ein 
Carmit, this time to encourage the senior 
class to choose meaningful military service. 
“Life in the residence did me so much good, 
that the moment they called and asked me 
to come to lecture, I immediately agreed. 
It was amazing to come back in uniform 
in uniform and to meet the 
students. For me it was like 
coming full circle, like com-
ing home to a warm, envel-
oping hug. Simply a won-
derful feeling.”

Yael, who studied at a 
school with students from 
the residence but lived at 
home with her parents, 
saw her friends who board-
ed, their independence and 
their social world and want-
ed to be part of it. “When I 
told my parents that I want-
ed to move to the residence, 
they took it hard. They 
couldn’t understand why I 
wanted to leave home, but that wasn’t it. 
In the end, they were convinced and agreed 
that I would move to the residence, and 
they understood that the place does me 
good, I can flourish. In the residence, the 
mobile phone is not your best friend; there 
are enrichment activities throughout the 
afternoon, there are social activities and a 
learning center. Today I know that this is 
the greatest gift that my parents could give 
me in life.”

To fulfill your maximum  
potential
For the educational staff of the Society for 
Advancement of Education residences, each 
child is a whole world. “When a new stu-
dent comes to the residence, we don’t only 
look at their report cards, but at the per-
son as a whole,” says Gali Hakim, Direc-
tor of the Steinberg Residence, who him-

self was a student 
in the residence. 
“It is important 
for us to listen to 
them, to see who 
each child really is, 
what their difficul-
ties are, what their 
strengths are, what 
interests them and 
what moves them. 
No one is forced to 
be here. They all 
choose to be here. 
From the child’s 
point of view, this 
is a tremendous 
opportunity to ful-

fill their maximum potential and to be in 
a supportive environment, educationally, 
socially and emotionally. This is the secret 
of residences' success. It is no surprise that 
among residences graduates there is almost 
100% enlistment in the IDF, more than 95% 
of the students complete a full matriculation 
certificate and half of them continue on to 
advanced degrees in institutions of higher 
education. Among our graduates there are 
quite a few doctors, judges, heads of hos-
pital departments, educators, CEOs and en-
trepreneurs.”  

From the child’s 
point of view, this is a 

tremendous opportunity 
to fulfill their maximum 
potential and to be in a 
supportive environment, 
educationally, socially 

and emotionally
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When Someone 
Really Cares

 Children of the foreign community in Israel 
study and reach achievements that seemed 
impossible, through Learning Centers 
established by the Society for Advancement 

of Education in Jerusalem and Tel Aviv

Children of the foreign community 
(asylum seekers and migrant work-
ers) experience a learning and social 

gap compared to their Israeli peers, a gap 
that stems from time spent in insufficient 
preschool frameworks, gaps in language ac-
quisition, and gaps connected to non-nur-
turing environments and emotional distress. 

“Many families in the community live in 
survival conditions that force parents to 
work long hours and the community solu-
tion has been pirate frameworks operated by 
community members in which conditions of 
physical, emotional and educational neglect 
increase the children’s developmental and 

educational gaps,” says Eden Israeli, Direc-
tor of Learning Difficulties at the Society for 
Advancement of Education, Jerusalem (SAE). 
“The SAE has set a goal of advancing these 
children and has established Centers for 
them in Jerusalem and Tel Aviv. At the Cen-
ters students decrease the educational gaps, 
receive homework assistance, take part in 
social activities and most importantly – feel 
that someone really cares about them.” 

Zahava Shimon, who teaches a remedial 
class at the center in Jerusalem, recounts 
that every day she is moved anew by the 
force of the change taking place in the chil-
dren’s lives. “One special story I recall is of 



29

2
9

Education 3.0 | The Magazine

S., an 11 year old girl whose parents come 
from Ethiopia who suffered from a very low 
self-image, which influenced her educa-
tional achievements and made it difficult for 
her to form social connections. “From the 
first moment I saw this girl, it was clear to 
me that her actions were based on a great 
deal of pain,” recounts Zahava. “ I started 
to weave a relationship of trust with her, we 
had regular meeting times, I spoke to her 
with respect, and slowly she began to read 
and to understand texts. One day she came 
into my room and saw that I was in anoth-
er conversation. “But this is my time!” she 
said to me, and then I understood that we 
had succeeded. At the end of that year she 
wrote me a very moving letter that was a 
testament to the meaningful process she had 
gone through.”

R., an Eritrean boy, came to the center in 3rd 

grade unable to read but with motivation “as 
high as the sky” and fire in his eyes. “We 
identified this and we gave him the tools to 
flourish, and he indeed took the opportuni-
ty and very quickly succeeded in closing the 
gap, answering questions in the textbooks 
and justifying his answers. It was simply 
amazing to see how a boy who fell through 
the cracks without a supportive framework 
could succeed if he received the necessary 
tools and attention,” says Shimon. 

Eden Israeli emphasizes that the Learning 
Centers are an alternative for many children 
who come from homes in distress, and the 
Centers prevent them from wandering the 
streets and getting into trouble. “There are 
many children in our Centers who can com-
pletely change the picture of their own fu-
ture. We hope to make this possible for more 
children.”
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Zionism: 
The Modern 

Version
Naale Elite Academy is a free high school 
program that has been shaping Jewish identity for 
teens from around the world for the past 28 years. 
18,000 graduates, many of whom have made 
Aliya, claim that it is a life changing experience

It is well known that Jewish education 
during teen years is the key to creating 
the next generation of the Jewish people. 

But no whirl-wind tour or summer program 
can replace the experience of living in Israel 
and absorbing Jewish identity on a constant 
basis. Additionally, the rising cost of Jewish 

education causes many families to seek oth-
er solutions in the place of traditional Jew-
ish day schools. A unique Israeli high school 
program, Naale Elite Academy, offers the 
perfect solution to both issues.

Naale Elite Academy -the only fully subsi-
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dized Jewish high school program, has been 
shaping lives, strengthening Jewish identity 
and building the State of Israel for the past 
28 years. It combines the best of Jewish out-
reach with fully supported Aliyah absorption 
process. To date, more than 18,000 students 
have taken part in Naale. 

The joint Jewish Agency and Ministry of 
Education program, operated by the Soci-
ety for Advancement 
of Education, offers 
a quality Jewish edu-
cation to teens from 
around the world at Is-
raeli boarding schools. 
Students attend Israe-
li high school for 3-4 
years, starting from ei-
ther 9th or 10th grade. 
Upon graduating with 
an Israeli Bagrut ma-
triculation, students can 
take this internationally 
recognized qualification 
to any further education 
institute around the 
world.

Originally from the USA, 
Chaya Ticker joined the 
Naale program in 10th grade. "I was born and 
raised in Brooklyn, but with Naale, I grew 
up in Israel", she says. "I believe that if you 
want to live the authentic Israel and get an 
amazing Jewish education, then Naale is 
the place for you". Her experience attend-
ing high school in Israel, learning about the 
land and strengthening her Jewish identity, 
has shaped her life. "I didn't just experience 
Israel.I learned about Israel from the inside. 
And most importantly, I came to understand 

who I am as a Jew and a Zionist."

Developing students beyond 
the classroom 
The Naale full scholarship covers all tuition 
fees, full board in the on-campus boarding 
school, health insurance, extracurricular 
activities, trips and excursions, and initial 
flight to Israel.

As one might expect 
from a twenty first cen-
tury program, the focus 
is not exclusively on ac-
ademic studies but also 
on developing students 
beyond the classroom. 
In best Israeli tradition, 
there are opportunities 
to take part in social ac-
tivities, non-classroom 
educational activities, 
as well as all kinds of 
sports, including bas-
ketball, running and 
even mixed martial arts.

The impact of living 
with Jewish teens from 
around the world has a 

life-changing effect on the Jewish identity 
of Naale students.  Shemaya Greenberg from 
Boca Raton, FL explains: "There's such an 
amazing blend of cultures here with peo-
ple from all over the world. "But much more 
than this, we all have being Jewish in com-
mon. No one told me that you'd find your-
self here (at Naale) but you really do."

Lior Tal, an 18-year-old former Milken High 
School student from Los Angeles, says: “One 
of the reasons I wanted to join the program 

"I was born and raised 
in Brooklyn, but with 
Naale, I grew up in 
Israel, I believe that if 
you want to live the 
authentic Israel and 

get an amazing Jewish 
education, then Naale is 

the place for you
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was that I felt like I was living in a bubble”. 
“Being exposed to different people, cul-
tures and languages has helped me become 
a more open-minded person". Looking back 
on her time at Naale, Tal considered it like 
a second home, and her fellow students like 
family. "I can't recommend it enough".  

A change for the better 
It may sound a bit daunting to send teens to 
study abroad, but this challenge is a pow-
erful opportunity for personal development 
and prompts incredible self-growth and 
transformation. 

Simmy and Yaakova Pollock, parents of two 
teens who studied abroad at Naale in Israel, 
saw incredible changes in their teens. "Their 
self-confidence has grown by realizing previ-
ously unknown abilities like traveling alone to 
a new unfamiliar country, becoming bilingual 
and succeeding academically in mainstream 
Israeli classrooms", Pollock says. 

Everyone can find their right place since 
Naale Elite Academy runs specialized tracks, 
including secular and religious programs 
and intensive level science and art pro-

grams, as well as separate groups for stu-
dents from English, French, Spanish and 
Russian speaking backgrounds. While on 
the program, students are supported by a 
whole network of professional assistance, 
including dorm counselors, social workers, 
language specialists, psychologists and, of 
course, dedicated teachers.

This network of student support creates an 
overall environment of growth. The Pollacks 
found that the benefits of Naale went far be-
yond the academic. "We noticed an increased 
sense of independence in our kids", they say, 
"from learning to self-advocating, budgeting 
and show tolerance towards others".

The personal growth and development en-
gendered by the experience had a ripple ef-
fect on the entire family. "Our kids talk and 
communicate with us more now than they 
ever did when they were here - and we were 
always a close family", Pollack describes. 
"We believe that Naale is the best possible 
start for our children's future. It is certainly 
a life changing experience - a change for 
the better". 

"I was born and raised in Brooklyn, but with Naale, I 
grew up in Israel", says Chaya Ticker. "Better yet, I didn't 
just experience Israel. I learned Israel from the inside. 

And most importantly, I came to understand who I am 
as a Jew and a Zionist."
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 INBAR –  When Girls Rule the School

 INBAR –  
When Girls 

Rule the School
For the first time in Israel: secular educational 
track for girls • INBAR enables girls to reach their 
full potential, to succeed and excel academically 

and socially

I nbar is a unique educational frame-
work, enabling girls to reach their full 
potential, build strong moral values and 

to succeed and excel academically and so-
cially. Inbar provides students with an equal 
opportunity to develop and grow into influ-
ential women, who freely choose their path, 
express their opinions clearly, and are lead-
ers for themselves and their surroundings.

The Educational Environment:
The educational environment encourages 
the girls to take on new challenges, to dare 
to break through personal boundaries, and 
to have their authentic voice heard in vari-
ous aspects of their lives. 

Through this autonomous environment and 
an educational curriculum that encourages 
multi-disciplinary excellence, Inbar works 
towards nurturing the next generation of 
female leaders, scientists, researchers, art-
ists, and activists in Israeli society.

At the same time, Inbar strives to create a 

social community comprised of girls, teach-
ers, and families, who see education as a 
means of social change. 

Educational Curriculum:
The gender-based pedagogic approach is 
based upon teaching and learning practices 
that will lead the girls to successfully deal 
with gender-based obstacles, and to grow 
and develop optimally in a diverse world.

The establishment of the school is inspired 
by pedagogic practices throughout the world 
that have proven successful in advancing 
girls, building self-confidence, and their 
ability to act, influence and succeed.

Inbar’s curriculum and pedagogy is re-
search-based and built on the inherent 
capacity of young women to become en-
gaged as lifelong learners through creative 
self-expression that is grounded in mind-
body development.
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AdSave TheDate
D o n ' t  M i s s  T h i s  S p e c i a l  N i g h t ! 

BOYAR IN MANHATTAN

Dr. Joseph Ahram, Boyar ‘68                  
Co-Chair, Secretary

Yair Segev, 
Co-Chair, Treasurer

Unique Opportunity to Meet the Boys & Girls 
of the Boyar High School Basketball Team right 

here in New York City.
The Boyar Basketball team is in the U.S. for  

a basketball tournament and exhibition games.

Dafna Baruch, Boyar High School Principal, 
will be on hand to describe the innovative new 

academic plan Boyar has just introduced.

December 10, 2019 7pm-9pm 
UJA Federation of NY

130 East 59th Street, NY, NY 10022
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